Grades 6-12 Literacy Instruction Practice Profile
Philosophy, Values & Guiding Principles:

According to Rule 6A-6.053 of the K-12 Comprehensive Evidence-Based Reading Plan, the plan must demonstrate adequate provisions for:
e Ensuring that all instruction in reading is systematic, explicit, based on data and uses an evidence-based sequence of reading
instruction and strategies to meet the needs of students at the school level and determine appropriate instructional adjustments;
e Ensuring that data from formative assessments are used to guide differentiation of reading instruction; and
e Incorporating reading and literacy instruction by content-area teachers into subject areas to extend and build discussions of text in
order to deepen understanding.
According to the rule, reading instruction:
e Provides print-rich, explicit, systematic, scaffolded and differentiated instruction;
e Builds background and content knowledge; and
e Incorporates appropriate writing in response to reading.
Additionally, literacy instruction in grades 6-12 must be:
e Aligned to the B.E.S.T. Standards for English Language Arts (ELA); and
e Informed by four types of classroom assessment (screening, progress monitoring/formative assessment, diagnosis and summative
assessment) to guide differentiation of instruction and the use of corrective feedback.

Literacy and reading instruction are to be inclusive of all learners, incorporating the principles of Universal Design for Learning and
providing appropriate accommodations for students with a disability, students with an Individual Educational Plan (IEP) and students who
are English language learners. Finally, high-quality literacy and reading instruction are guided by careful planning of appropriate
instructional goals, content, methods/routines, use of materials and text selection, including quality texts, such as the sample texts by
grade and standard included in the B.E.S.T. Standards for ELA.

Inclusion/Exclusion Criteria: Includes instruction provided to all students in grades 6-12.
Desired Outcome:

1. Increase the percentage of students reading on grade level.
2. Close the achievement gap for Florida’s most vulnerable students.
3. Increase Florida’s high school graduation rates.



Description of the
Component

An explanation of how the
components contribute to the
desired outcome

Activities and behaviors that exemplify
adult practitioners who are able to
generalize required skills and abilities to a
wide range of settings and contexts; skills
are used consistently and independently —
skills are sustained over time while
continuing to grow

Activities and behaviors that exemplify adult
practitioners who are not yet able to implement
the required skills or abilities in context

EXPLICIT INSTRUCTION is
intentional teaching with a
clear and direct
presentation of new
information to learners,
which does not require
student inferencing during
the introduction of new or
previously taught content,
concepts or skills (e.g., the
gradual release model).

Explicit instruction contributes

to the learner’s:

1. Clear understanding of
newly introduced or
previously taught content,
concepts and skills;

2. Positive engagementin
relating to the new
learning; and

3. Continued literacy
progress.

Teacher will communicate goals and
expectations for student learning.
Teacher will provide clear
explanations of goals and
expectations for student learning.
Teacher will model or demonstrate,
providing examples and non-
examples.

Teacher will provide opportunities
for student practice with guidance.

1. Teacher indirectly communicates goals

and expectations for student learning.

2. Teacher provides explanations of goals

and expectations that are unclear.

3. Teacher models or demonstrates but

does not provide clear examples and
non-examples.

4. Teacher provides opportunities for

student practice without guidance.

SYSTEMATIC
INSTRUCTION is a planned
sequence that includes a
logical progression of
content, concepts and
skills, from simple to
complex, with cumulative

Systematic instruction
contributes to the learner’s
continuous acquisition of
increasingly complex content,
concepts and skillsin order to
become a confident reader. It
decreases the prospect of a

Teacher will activate the student’s
prior knowledge.

Teacher conducts a cumulative
review, enabling learners to make
connections to previously learned
material.

Teacher uses a logical progression

1. Teacher provides instruction without

activating the student’s prior
knowledge.

2. Teacher does not conduct a cumulative

review, preventing learners from making
connections to previously learned
material.

3. Teacher does not use a logical




teaching/review and
practice to enable learners
to achieve learning goals.

learner developing a reading
difficulty over time.

of content, concept and skill,
proceeding from simple to more
complex.

4. Teacher will provide multiple and
varied opportunities for student
practice.

progression of content, concept and
skill, proceeding from simple to more
complex.

. Teacher does not provide multiple and

varied opportunities for student
practice.

SCAFFOLDED
INSTRUCTION is the
intentional support
provided by a teacher for
learners to carry out a task
or solve a problem, to
achieve a goal that they
could not do without
support. It is temporary
support matched to the
current understanding or
skill level of learners. The
intent is to provide a
decreasing level of
support until learners are
empowered to perform
independently.

Scaffolded instruction
contributes toward the quality
of alearner’s efforts in relating
to new or unfamiliar content,
concepts and skills that fortify
the development of language
and literacy skills orally and in
written form.

1. Teacher uses formative
assessments to identify the
student’s need and adjusts support
based on the student’s response.

2. Teacher usestemporary written or
verbal prompts, tools or resources
to provide appropriate support
(think alouds, cue cards, checklists,
examples).

3. Teacher engages students in
interactive, content-centered
learning (dialogue, exchange of
ideas, opportunities to question and
clarify).

4. Teacherintentionally and gradually
decreases support and transfers
responsibility to students as self-
sufficiency is developed (I do—we
do—you do).

Teacher uses formative assessments to
identify the student’s need but does not
adjust support based on the student’s
response.

Teacher does not use temporary written
or verbal prompts, tools or resources to
provide appropriate support (think
alouds, cue cards, checklists, examples).
Teacher does not engage students in
interactive, content-centered learning
(dialogue, exchange of ideas,
opportunities to question and clarify).
Teacher intentionally and gradually
decreases support but does not transfer
responsibility to students as self-
sufficiency is developed (I do—we do—
you do).

CORRECTIVE FEEDBACK is
clearly communicated,
timely and
developmentally
appropriate information
aligned to learning goals
or objectives that
specifically addresses the

Corrective feedback
contributes to a learner’s
awareness of errors and
increases self-correction and
self-regulation, the quality of a
learner’s literacy engagement,
motivation and independence
for improved performance,

1. Teacher identifies the student’s
misunderstanding or error relative
to the target instructional goal.

2. Teacher communicates feedback
clearly and in a timely manner using
student-friendly language.

Teacher does not identify the
student’s misunderstanding or error
relative to the target instructional
goal.

Teacher communicates immediate
feedback but does not provide it in
student-friendly language.




learner’s errors or
misconceptions. It is one
type of ongoing
instructional feedback.

behavior and academic
achievement.

Teacher provides students the
opportunity for timely self-
correction.

The teacher repeats the process as
needed or confirms accuracy based
on the learner’s response.

Teacher does not provide students with
an opportunity for timely self-
correction.

The teacher repeats the process but
does not confirm accuracy based on
the learner’s response.

DIFFERENTIATED
INSTRUCTION is adapting
instruction in response to
the distinct assessed skills
and needs of individual
learners in order to
increase their access and
opportunities to meet
specific learning goals.

Differentiated instruction
contributes to the refined
understanding of specific
content, concepts and skills
within each learner’s distinct
range of understanding and
independent practice that
improves individual abilities to
successfully engage in
comprehension,
fluency/decoding, letter-word
reading, vocabulary and
writing.

Teacher creates flexible structures
and routines that allow for
differentiation.

Teacher delivers instruction that is
adapted through content, process
and/or product in order to meet
individual student learning needs.
Teacher monitors student
understanding and progress toward
meeting targeted learning goals on
a continued basis.

Teacher creates flexible structures and
routines that do not allow for
differentiation.

Teacher delivers instruction that is
adapted through content, process
and/or product but does not meet
individual student learning needs.
Teacher does not monitor student
understanding and progress toward
meeting targeted learning goalsona
continued basis.

Glossary of Terms:

Cumulative review: Frequently reviewing concepts that have been taught previously over time. Lessons build on previous knowledge,

moving from simple concepts to more difficult concepts

Gradual Release Model: Strategic transfer of responsibility in the learning process from the teacher to the student

Inferencing: Process of drawing conclusions based on information provided plus prior knowledge and experience

Intense support: Directs the student’s thinking but does not provide the answer

Moderate support: Encourages a student to utilize their own thinking without stretching the student beyond their capacity
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